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1. THE PURPOSE OF INSTRUCTIONAL COACHING
2. RATIONALE
3. GUIDING PRINCIPLES
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The purpose of the Instructional Coaching Model is to help close the student achievement gap and
accelerate learning for all students by building teacher capacity through implementation of effective
instructional practices (Casey, 2008).
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The coaching model recognizes the needs of each individual teacher and is tied to the Strategic Plan.
In this way effective collaboration can result in the ultimate goal of improved student performance.
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Instructional coaching is fundamentally about teachers with a strong focus on student learning and
results as the ultimate barometer of improvement
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Instructional Coaching can be instrumental in helping to:

e Support teachers with the implementation of state standards, curriculum maps and resources
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e Increase school graduation rates
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¢ Provide a clear and specific connection between student achievement data, individual school

improvement plans and the Strategic Plan

e Encourage equitable student
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Student learning is at the heart of our work.
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Professional learning emerges from mutual respect,
collegial relationships and a shared responsibility for
student learning.
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Multiple entry points in the coaching continuum
provide team members the opportunity to engage in
professional learning.
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Learners benefit from descriptive feedback relevant
to their professional goals.
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4.1 Classroom Supporter

Purpose:

To increase the quality and effectiveness of classroom instruction based on using the gradual release

model and may include but is not limited to:
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4.2 Instructional Supporter

Purpose:

To support the implementation of effective instructional strategies including but not limited to:
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Building teacher capacity by working with | ile gana & Jadl YA (e ralzall il H38 (L
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4.3  Curriculum or Content Facilitator

Purpose:

To promote implementation of state standards through adopted curricula but not limited to:
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4.4 Data Coach
Purpose:

To facilitate conversations using data to drive instructional decisions including but not limited to:
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4.5 Facilitator for Change

Purpose:

To engage teachers in reflective thinking while looking at their own instructional practices critically

and analytically including but not limited to:

Fostering a safe, trusting environment for
teachers
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Introducing alternatives and refinements for
teacher instructional practices
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4.6 Learner

Purpose

To engage in continuous learning in order to keep current including but not limited to:

Engaging in professional learning opportunities
and professional reading
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4.7 Professional Learning Facilitator

Purpose:

To design and facilitate effective professional learning opportunities:

Collaborating with the Director of Professional
Learning to provide and support professional
development aligned to teacher needs
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Supporting the successful implementation of
professional learning based on teachers’
needs
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4.8 Resources

Purpose:

To identify a variety of resources to enhance classroom instruction and student achievement

including but not limited to:

Identifying instructional and assessment resources
requested by teachers

xSl 3 )l 5a g dpailaill 3 ) gall 3yass
O salzall Lallsy )




Sharing research and instructional best practices il Hlaal) Jaadl 9 Grganl) Jals
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(http://www.greenlocalschools.org/Downloads/rubric- P
OTES.pdf)

https://studylib.net/doc/18299934/instructional-coaching-model

5 Step by Step Approach
3aa) 5 Allie el fag- oo gl aleil) ddaiil 8 Ja) A5V J8 saa) g dllae, e AL aclus

(sl Jagdadsl)

daclusall Bac 8 el g ¢ Baaa dpaalat A jlas 28 dglee Adad mua g Ao () slaily G yaall g aladll o 8
o) el A e daa 53 A

ol A
38 5l Jis e claadlall Jaa s alaal) LaaSl e caleall Josd 4l aladiall Guall ol asiy

Sy
5oy 5 A glad Hiokana alaall Jenss 68 p8a o2l pad saill uyall as

oo A e

< shaall J3A saldiuall jualiall ety g 4l ahadall (o pall aleall asiy Cua ¢l sa¥) & 53l ey &
ALl SO, saclal) e claadle ol Jaas ¢ el oL,

(sl bl LS
k_ud.d\ -‘L@\)A 3acld e U_!La\..uj\ GAJ.'\\ Craals g ‘ua:)ﬂ\ ‘.—’J-JAS‘} e.lsud\ olaly 3 pilia (:LLAM QR A=,


http://www.greenlocalschools.org/Downloads/rubric-OTES.pdf
http://www.greenlocalschools.org/Downloads/rubric-OTES.pdf
https://studylib.net/doc/18299934/instructional-coaching-model
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https://www.gssaweb.org/wp-content/uploads/2015/04/Instructional-Coaching-Models-in-the-K-12-Context-1.pdf

5.1 Learning Maps alaill il )2
A graphic organizer depicting the essential knowledge, skills, and big ideas students are to learn in a unit.
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5.2 What’s the Point?
Learning maps are powerful because the visual depiction keeps students and teachers on track.
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The map is an accommodation for students who struggle to take notes, and it structures the beginning
and ending of lessons.
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Learning maps make connections explicit and that support repeated review
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How Are Learning Maps Used By Teachers?
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Teachers should take 25-40 minutes to introduce the unit through an interactive discussion of the map on
the first day of a unit.
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Throughout the unit, the maps can be used as visual prompts for conversations


https://www.gssaweb.org/wp-content/uploads/2015/04/Instructional-Coaching-Models-in-the-K-12-Context-1.pdf

Teachers should prompt students to record new information on their maps as it is learned.
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At the end of the unit, maps can be integrated into the unit review
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How Are Learning Maps Used By Students?
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Students use learning maps to
Take note of key information
Frequently review and clarify their learning, and
e As points of departure for classroom dialogue
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6.1 Visual Learning with Mind Mapping
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It is a universal thinking strategy; a way to organize ideas and learn just about anything. The reason
mind mapping works so well is because it matches how people naturally think — which is not how most

people are taught.
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6.2 Why is Visual Learning So Useful for Learners?

1. Forteachers and students, mind mapping offers a fundamentally different way to work with
information. For most of our lives, we are asked to learn information that is presented in a linear
form. Lectures, videos and textbooks all present information in orderly linear ways — with a
beginning, middle and end. This is excellent for delivering information, but synthesizing and



integrating new information — the key to deep learning — requires very different cognitive
processes.
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2. Mapping allows students to capture ideas and integrate content in no fixed or prescribed order,
and in ways that use multiple senses. When mapping an idea, a person can skip around from
topic to topic, but rather than leading to confusion, mind mapping provides an effective way to
capture thinking as it happens.

a2 (§ sk g ¢ dana sl i i 5 0 99 (5 simall e g HISEY) dalaally Ul il HAN sy eany
O e Y (S5 ¢ g sase (Al g sia 50 e (add (el (S ¢ 3883k A o) Nie Baawlien s
A oo die H€al) alaly Alad 48 jla Jial) (et jd g ¢ Y ) o

3. Using our visual and kinesthetic senses, mind mapping allows people to build a visual model of a
concept and organize that information logically.
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4. Mind mapping lets learners interact with ideas like puzzle pieces. This allows them to see ideas
develop and reflect on their thinking as ideas take shape. Interacting with ideas by moving them
around visually gives learners an authentic and self-directed method to work with information and
construct new knowledge.
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5. Mind mapping is a uniquely elegant learning strategy because it seamlessly integrates linear,
convergent (left-brain) thinking with divergent, non-linear (right-brain) thinking. This visual
learning strategy effectively engages the whole mind in processing and analyzing new
information.
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By engaging the whole mind in learning, mind mapping makes learning easier. Whether
individuals consider themselves to be visually oriented learners or not, mind mapping provides
the ideal framework to develop ideas. It can be used for note taking, writing, reading
comprehension, presenting, comparing, review, analysis and much more.
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6.3 How to Start Mind Mapping in Class

1. To start, try using mind mapping as a way to assess the prior knowledge of your class.
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2. Have students map out what they already know about the topic you are about to teach. For young

students, try mapping a simple topic
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3. As students build visual maps, they will see how their initial ideas fit into a larger picture of the
lesson or unit. As the unit covers more content, continue to build on your maps to reflect
acquisition of new knowledge. Teachers and learners alike will gain a deeper understanding of
the content by seeing how information fits together as a whole. Plus, using mind maps this way is
one of the best ways to clearly show the growth and learning that transpired from the beginning of
a unit to the end.
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4. Mind maps are beneficial in any subject.
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6.4 True/ False

True False

The role of the coach does not include
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Evaluating teachers (alaall auss

Providing information that would be used for evaluation
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Serving as a substitute teacher

Taking primary responsibility for the instruction of a
specifically assigned group of students
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Coaches who also have administrative duties such as
principal assistants or department heads, may feel
fragmented
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An Effective Learning Map does not have a starting map with
only the core idea, paraphrase, and sub topics
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A learning Map Shows connections through line labels
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Assessments - Claw

Use assessments effectively to Ensure that all students
respond
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Use effective questioning techniques
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Create a mistake-friendly culture
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6.5 Question / Answer

1. What approach to coaching will have the most positive impact on students’ lives in your
school?
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2. What is your approach to coaching? (Facilitative, Directive and Dialogical)
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3. How do instructional coaches identify goals with teachers?
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4. How should instructional coaches go about explaining and modeling teaching
strategies?
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5. How do coaches partner with teachers to make adaptations until goals are met?
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6. Name at least five factors for successful coaching?
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6.6 Additional References
Data Gathering Toolkit

https://www.instructionalcoaching.com/downloads/pdfs/icg toolkit-Engagement-2020.pdf

A Framework for Great Teaching by Jim Knight (2013)

https://www.instructionalcoaching.com/wp-content/uploads/2016/03/Instructional-
Playbook.v4.pdf

Mind Mapping

https://www.instructionalcoaching.com/downloads/pdfs/2017 Impact-Cycle-Vlsible-
Learning.pdf

13


https://www.instructionalcoaching.com/downloads/pdfs/icg_toolkit-Engagement-2020.pdf
https://www.instructionalcoaching.com/wp-content/uploads/2016/03/Instructional-Playbook.v4.pdf
https://www.instructionalcoaching.com/wp-content/uploads/2016/03/Instructional-Playbook.v4.pdf
https://www.instructionalcoaching.com/downloads/pdfs/2017_Impact-Cycle-VIsible-Learning.pdf
https://www.instructionalcoaching.com/downloads/pdfs/2017_Impact-Cycle-VIsible-Learning.pdf

